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Presenter
Presentation Notes
Good evening. I am Edith Piqueray, the coordinator of the IKAN project. I am part of the team Diversity & Equal Chances within the Department U&S at the University of Antwerp.
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What is IKAN?

IKAN (I can!) is a tutoring program in which volunteer
university and college students offer educational
support to non-Dutch speaking newcomers and
refugees in secondary schools in and around Antwerp

Presenter
Presentation Notes
Tutees: 2e en 3e grade of secondary educationAll different study tracks: General, Technical, Vocational and Art education It regards students who were enrolled in OKAN beforeTutors: 	- they are engaged voluntarily	- most of them are enrolled in a social studies degree or a linguistics degree	- they do not need to be enrolled in the teacher training as we want to give a broad range of students the opportunity to gain such an 	experience.
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Origin of IKAN

• In collaboration with and supported by the AUHA

• Equal Opportunities and Diversity Team:

→ 12 years of expertise with “Tutoraatproject”

→ Contribute to the mission of the UA as a socially engaged 
university

Presenter
Presentation Notes
The IKAN project is organized in collaboration with and supported by the Antwerp University Association (The (AUHA) which is a structural cooperation of four higher education institutions in Antwerp), but the project coordination is situated at the University of Antwerp. Why did we implement IKAN? In the policy plan of the new rector Herman van Goethem, the UA wants to make even more efforts to promote the inflow and success rate of socially vulnerable groups. There is a high discrepancy between the potential influx of high quality students from secondary education and their presence at the higher education institutions in Antwerp. This is a big challenge as Antwerp is evolving to a city in which minorities are starting to represent the majority of the population as shown in the following graph.Thanks to 12 years of expertise of the Tutoraatproject we were able to implement IKAN efficiently. IKAN can be considered as a ‘sister’ project of the Tutoraatproject. The most important difference between both projects is that the Tutoraatproject does not only focus on non-Dutch speaking newcomers but tries to reach a wide range of high risk pupils.
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Origin of IKAN
The proportion of inhabitants of foreign origin in Antwerp in 
different age groups, 2013 (Lokale Inburgerings- en Integratiemonitor)
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Presenter
Presentation Notes
This graph shows that 70% of the children under 5 years old in Antwerp have a migration background.
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Origin of IKAN

Presenter
Presentation Notes
Why do we focus on non-Dutch speaking newcomers? Because their number in secondary education in Flanders has more than doubled since 2014: from 1712 (sept 2014) to 4587 (june 2016). Although there has been a decline in refugee inflows in Flanders since 2016, one can still expect that the number of minor refugees in education will increase in the coming months and years and that the need for support for this specific group of pupils will therefore increase in Antwerp. As soon as the asylum application of refugee pupils has been approved, they move often from the shelters and schools in suburban areas to major cities such as Antwerp (Ravn & Nouwen, 2016).
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Origin of IKAN

• Despite the support of newcomers during OKAN and
afterwards

↔ the transition from OKAN to regular 
education is difficult (AgODI, 2016):

» Most of them end up in vocational secondary education

» More often a C-certificate

Presenter
Presentation Notes
OKAN = Reception Classes for Foreign-speaking Newcomers: mandatory one-year courses that non-Dutch speaking newcomers aged 12 to 18 attend before they can enter regular secondary education.Before being admitted to regular secondary education, non-Dutch speaking refugees (aged 12-18) follow OKAN courses (Reception Classes for Foreign-speaking Newcomers) during one year. Ex-OKAN pupils often experience the transition from OKAN to regular education as very difficult because of different reasons: they receive less support in regular education, they have problems understanding the classes due to their poor Dutch language proficiency, etc. Therefore we integrated a specific tutoring program for refugees within the student-tutoring project, focusing on Dutch language skills through cross-curricular study guidance.
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Aims

• To strengthen the position of ex-OKAN pupils in 
secondary education and to avoid the 'waterfall' 
effect

• To increase the inflow and success rates of 
newcomers in higher education

• To provide students with the opportunity to gain 
a first experience in education and to develop 
coaching and intercultural competences

• To give schools the opportunity to exchange 
experiences/expertise with other schools
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How?

• Weekly meetings:
 Cross-curricular support

 Social support

 Introduction in the world of higher education

• Working group of school coordinators

• Steering committee

Presenter
Presentation Notes
Tutoring takes place on a weekly basis in small groups of two to three pupils per tutor. IKAN aims at mitigating educational disadvantages due to language barriers by offering:cross-curricular guidance: with the focus on facilitating language practice, study skills, etc.Social support:Peer-tutoring, increase selfconfidence & motivationTutor as teacher, friend, role model, …Introduction in the world of higher educationThe added value of the tutoring is that the support is given in an informal and low-threshold context.In every school there is a responsible for the IKAN project: the school coordinator. They meet up several times a year to discuss the progress of the project. The IKAN project is run by a steering committee with representatives of Antwerp Higher and Secondary Education. They meet twice a year and provide us with practical advice and policy input on which direction we should take with our project.Due to our collaboration with the school coordinators and the steering committee the project can be improved and adapted to the local needs.
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Evaluation pilot phase
• Pilot phase: 
From the 6th of March to the 19th of May 2017
4 schools, 33 tutees, 10 tutors

• Evaluation
Via online-questionnaires, focus group discussions, 

observations
Respondents: tutors, school coordinators, tutees
Focus on benefits & challenges of IKAN
Determines the further set-up and modalities

Presenter
Presentation Notes
Limitations of the evaluation:No control groupsGroup of respondents is very smallQuestionnaires: descriptive, self-assessment, only post-intervention measurement, no pre-intervention measurement
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Learning effects tutors

 Social communicative skills:
"I tried to keep the classes as fun as possible by using movies, music, games like
memory and so on frequently, hoping the tutees would come back next week.“
(tutor)

"In the beginning, the meetings did not go smoothly, but we made a Whatsapp
conversation group and now I always ask what they want to do during the
sessions. So I can prepare myself (…), and we can start up faster and work more
efficiently during the sessions.“ (tutor)

"I would never have thought of using Whatsapp as a means of communication
with my students, but it turned out to be efficient.” (school coordinator)

Presenter
Presentation Notes
As time is too short to explain all the results of the evaluation, I will only focus on the learning effects of this project on the tutors. Based on previous academic research I divided the learning effects into 3 main subjects: the social communicative skills, skills regarding diversity and pedagogic-didactic skills. Social communicative skills: Most tutors learned to install a good relationship with their tutees and found ways to communicate with each other. F.ex. Whatsapp. As we can read in the quotations, the small age differences between the tutors and the tutees is an advantage as they often know and understand better their means of communication, their interests and needs. Working with small groups and with students leads to a more informal character of the tutoring which is appreciated by the tutees. They feel more comfortable to ask questions in comparison to the class context and they get support addapted to their own needs (ondersteuning op maat). There is more time for a small talk and to get to know each other. All tutors experienced this was important to addapt the lessons to the tutees’ interests, living world etc with the aim to motivate them to learn. For ex. One of the tutors supported her tutees in creating an e-mail address which made her tutees very happy. Not only means to communicate, but also course subjects and methods were adapted to the living world of the tutees. 
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Learning effects tutors

 Intercultural competences:
“What I also noticed is that those youngsters are really into politics. (…) In my
group, there were e.g. two boys. We had a discussion once. I don’t remember the
details of it anymore, because I had difficulties to understand their points of view;
it was about politics in the Middle-East. (Contrastingly,) when I was in the third
year of secondary education (just like them), I was not interested in politics. But
these are war refugees, so politics are very relevant for them. I also noticed they
look at us and at the USA from a different perspective. I was puzzled to consider
world politics in that way. And then I thought; the news etc., we see it from our
European point of view but they look at it from a completely different point of
view.” (tutor)

Presenter
Presentation Notes
IKAN was very important for improving and learning skills about diversity. This is not surprising as most tutors came from rural areas where they went to a ‘white’ school. As most of the population in higher education is still very ‘white’ and comes from the ‘middle class’, higher education is not a context where they get the chance to meet people of different ethno-cultural communities. For most of them IKAN is one of the first experiences with diversity. As the quotation shows, the weekly meetings with the newcomers stimulated their reflection about their own world views and frame of reference.Footnote: the tutors are yet students who believe in the value of diversity (in this respect, it is a selective group). Maybe it would be interesting to implement community service learning projects in every study track in higher education, so that every student would have such an experience. 
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Learning effects tutors

 Pedagogic and didactic skills:
"I often wondered: ‘How do you explain this?’ or ‘how do you teach that’?,
because for me it is so obvious.“ (tutor)

“Each week the tutees became more and more enthusiastic. In the beginning, I
was nervous because they also had questions for math, but I succeeded to explain
it.“ (tutor)

“(…) Tutee Z learns very quickly but during the classroom the teachers explain the
study material too quickly. As a consequence, he does not understand the
teachers’ explanation. I was able to explain him everything clearly on pace
adjusted to his needs. After the explanation, he makes exercises first and then we
correct them together. In the case of tutee Y the focus was mainly on his Dutch
pronunciation and his vocabulary. So, he reads 3 pages during each lesson and I
correct whenever needed. Then he does exercises to practice new words. “(tutor)

Presenter
Presentation Notes
Pedagogic didactic skills: Tutors experienced more learning problems on these aspects, which is not so surprising as most of them did not have a lot of pedagogic-didactic know-how. As the quotations illustrate, for most of them it was a learning process in which some succeeded more than others. The ones who succeeded were the tutors who got more support by the school or/and the tutors who were able to prepare their lessons in advance. This means that they knew in advance what homework would be treated.



12

School year 2017-2018

More attention to:

- Guidance from the schools
- Tutors support each other
- Tutor training
- IKAN as an internship
- …

 IKAN extends from 4 to 8 schools

Presenter
Presentation Notes
With the aim of improving the IKAN project, this school year we will pay more attention to following aspects, and introduce some new elements:-    Guidance from schools (for ex. With the use of intervisions, access to Smartschool for the tutors)We will think of mechanisms/circumstances that allow tutors to support each other (most groups will be on one location so that the different tutors can support each other)We will pay attention to the development of pedagogic-didactic skills in the tutor trainingStudents of the Academic teacher training will be able to participate in IKAN as trainee
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Questions/comments?
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